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Introduction:
The purpose of this portfolio is to show who I am as a post-secondary teacher of French language
and literature. I describe my philosophy of teaching and learning and demonstrate how it applies to my
past and future experiences in the university classroom. I explain my methods of assessment and
evaluation of both student learning and my own teaching. The portfolio also provides a description of my
experiences in professional development and academic leadership. It articulates how my research goals
will fit into my career as a post-secondary teacher. Finally, the appendices provide concrete examples of
the ideas described in the narrative section, including original syllabi, examples of assignments, and
documentation of my teaching evaluations.

A - Philosophy of Teaching and Learning
My teaching philosophy is grounded in the belief that teachers are active, collaborative members
of a learning community that expands beyond the classroom. Few students can learn effectively as passive
recipients of information in a one-way transmission from the teacher, so the teacher’s role is to create a
learning community in which all students feel valued and connected to the material, thereby encouraging
them to participate in their own learning. I implement my philosophy of teaching and learning as a
partnership within a learning community through (1) deliberate community building in the classroom, (2)
varied pedagogical practices and textual sources to integrate demographic and cognitive diversity, and (3)
continual development of my own teaching strategies.
Because community building requires an active integration of students’ perspectives to course
content and activities, I implement inclusive teaching practices that include: (1) diversity and collegiality
statement, (2) classroom management guidelines, (3) community building activities, (4) regular formative
assessment, and (5) active discussion techniques. To my mind, community building in the classroom
means implementing strategies whereby each student feels they can contribute a valuable perspective to
the course while developing a genuine sense of belonging to the learning community. As the 1989 study
of French and German classes by Little and Sanders showed, classroom community building is essential
to the success of communicative activities.1 Therefore, a significant portion of the first class each
semester is dedicated to community building activities and discussions, especially since several studies
indicate that the tone set on the first day of class affects student motivation and satisfaction throughout the
semester.2 To foster the sense that my students and their contributions are valued, all of my syllabi
include a statement on diversity and classroom respect that I take several minutes of class the first day to
read and discuss. My students also fill out questionnaires on the first day of class so I can learn about their
personal interests, prior knowledge of the material, and pronoun/name preferences in privacy. By asking
them several questions about their interests and experiences, then mentioning them later, I show my
students that their unique perspective is valued and I care to know about them as fellow members of our
classroom community. Varying discussion techniques (such as pyramid discussions and debates, speeddating discussions, rounds in small groups, etc.), minute papers, anonymous Kahoot! quizzes and surveys
are all ways in which each students can allow their voice to be heard, even those who feel uncomfortable
1

Greta D. Little and Sarah L. Sanders, “Classroom Community: A Prerequisite for Communication,” Foreign
Language Annals, Vol. 22, Issue 3, May 1989, pp.277-281.
2
Janie H. Wilson and Shauna B. Wilson, “The First Day of Class Affects Student Motivation: An Experimental
Study,” Teaching of Psychology, Vol.34, No.4, 2007, pp.226-230.
A.D. Herman, D.A. Foster, and E.E. Hardin, “Does the first week of class matter? A quasi-experimental
investigation of student satisfaction,” Teaching of Psychology, Vol. 37, 2010, pp.79-84.
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speaking aloud in the class. The ACFTL Standards inform my teaching not only of my language classes,
but also content courses as I encourage the communication, comparisons, and connections that will help
them understand that our learning community extends beyond our classroom.
Part of encouraging students to feel their voice is valued means considering demographic and
cognitive diversity in all aspects of course design and learning goals and objectives. In both language and
content courses, it is important for students to encounter a variety of sources to encourage their
engagement and personal connection to the material. This diversity simultaneously exposes them to new
perspectives and helps their own point of view to feel validated within the classroom. While assessment
of learning styles can never fully articulate students’ classroom experience, the Kolb Learning Styles
Inventory serves as a useful resource while striving to vary the format and activities of my classroom. Dr.
Laura Border’s interpretation of the Kolb LSI provides a wide variety of keywords indicating what
“doing” means to different groups, and lesson-planning with the aid of that list encourages me to develop
new approaches to teaching and directing activities, especially those which do not come naturally to my
own learning style. Through assessments of my own teaching, I continue to improve upon my feedbackgiving strategies; the data from the Student Assessment and Feedback Enhancement project have
informed my development of probing questions and constructive feedback.3 By developing these
feedback practices, I encourage students to assume an active role in the discovery of knowledge so they
do not become passive recipients of information. To foster this sense of shared discovery, I am careful to
indicate to students when they have ideas or perspectives that have not occurred to me; this helps them
understand that I too am a member of the learning community as I learn from my students every semester.
Since the classroom experience is a partnership between teacher and student, it is my
responsibility to continually improve my pedagogical practices and methodology. As such, I am currently
implanting the first of several planned Teaching-as-Research projects. After teaching content courses in
French and English, it became apparent that hesitancy and silence in class discussions was caused by
failure to comprehend the text or engage with the reading on a deep level. The hypothesis I am testing this
semester is that by using Bloom's taxonomy to organize and pre-load discussion questions, students'
reading will be directed and therefore more fruitful. Improvement will be judged on three factors:
respondent diversity, silence length, and on-line reading comprehension quizzes compared to the same
quizzes from the previous semester. Through the implementation of this personal project, I hope to
improve the students' experience during class discussions and their performance on summative
assessment. I intend to continue TAR projects in my classrooms as a way to pointedly measure and
improve my teaching effectiveness.
Maintaining this philosophy of partnerships within a learning community means that I hold
students accountable for their own learning. My role is not only to teach students French and an
appreciation of literature, but to help them develop skills that will help them become life-long learners
and productive members of their future fields as their learning community expands throughout their
careers.

3

David Carless, Diane Salter, Min Yang, and Joy Lam, “Developing sustainable feedback practices,” Studies in
Higher Education, Vol. 36, No. 4, June 2011, pp.395-407.
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B - Teaching Biography
Thus far in my career, I have experience teaching outdoor education, language, literature,
phonetics and phonemic awareness, and culture. This variety of experience has taken place in many areas
of teaching, from peer-tutoring as early as middle school, through whitewater rafting guide training, to
tutoring phonemic awareness and reading skills, to teaching many levels of French and English at three
different universities, as well as providing teacher training at two of those universities.
At CU Boulder, I began teaching introductory French classes and have since worked my way up
through the languages classes to the 3000-level. I have become particularly proficient in the 2000-level
grammar classes, assisting the coordinator in developing materials and preparing new instructors for
teaching the course. These language courses have helped develop my use of technology for course work,
both in and out of the classroom, such as shifting to online quizzes and assignments, regular use of
Kahoot!, and taking learning out of the classroom through app-based games like GooseChase. In France
first as lectrice at the Université François Rabelais in Tours and then as maître de langues at Université
Paris 13, I was responsible for a variety of classes for language majors and non-specialists, mostly
focusing on phonetics and oral expression.
The development of content courses has allowed me the freedom to find my own pedagogical
style aligned with my teaching philosophy while also learning from experienced professors. My
experiences as TA for French and Italian Women Writers of the Middle Ages and Renaissance and four
semesters for an Italian culture course, That’s Amore!, provided positive models upon which I could build
course policies and methods for teaching culture and literature. I was thus fully prepared when teaching
an upper division survey course required for majors and minors that covered literature from the Middle
Ages to the French Revolution, a course I called “De Roland à Rousseau.” When asked to take over the
introductory course on medieval literature taught in translation, a course that fulfills the university’s core
requirement for lower division literature credit, I received approval to rethink the course. In an effort to
make the content more broadly appealing and to create a popular course that brings good publicity to the
department, I redesigned the course to teach medieval epic and romance within the context of the popular
television series, Game of Thrones.
The course reflects my teaching philosophy by creating a learning community in class that
extends beyond the classroom. Students from a wide range of disciplines engage with medieval literature
within a context of pre-established shared interest that provides them with common ground from which to
understand themes and social mores within the texts. Course objectives are three-fold, employing Game
of Thrones to foster a quicker and deeper connection to medieval literature, applying critical theory to
evolve students into more critical consumers of pop culture, and using the combination to expand
awareness of cultural relativism through emphasis of both similarities that humanize medieval people and
differences that give a new perspective to students’ own world views. Teaching the course three times has
enabled me to modify and test effective practices. Through research on the effectiveness of alternative
assessment, I have modified by evaluation practices each semester to develop more engaging
assignments. My current TAR project is designed to assess my own methods of discussion facilitation by
quantifying the difference between preloaded questions and those encountered in class. Having the
freedom to change my syllabus means that I can adapt from one semester to the next based on experience
and student response to material. Through continued pedagogical training and research, I have learned
small ways of greatly increasing the effectiveness of each lesson, such as transparency of learning
objectives and methodology for each lesson and assignment. This is a continuation of my teaching
philosophy as such transparency shows students my thinking and planning so they feel the learning is a
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shared experience and are keenly aware of my expectations of them. Each year, I discover new ways of
developing this partnership in my own learning community.
(See appendix B for syllabi and assignment examples)

C – Formative and Summative Assessment of Student Learning
Formative assessment is essential to my philosophy of teaching and learning as a partnership
within a learning community. In my classes, formative assessment occurs during every class period so
that my students and I explicitly reflect on their understanding of the material and we are both responsible
for their progress. Students are held accountable for their effort and learning, and the teacher is also
accountable for assessing this learning on a continual basis and adjusting the instruction as necessary. I
implement Kahoot! quizzes or one-minute exit papers4 on a daily or weekly basis so that students reflect
on their own understanding of recent topics and report on them. This allows me to adjust my lesson for
the next day based on what remains unclear, and students regularly express gratitude for this practice.
Both strategies also afford quieter students to participate in the discussion so I am sure to assess the
progress of all students, not just those who talk frequently in class. Homework correction and class
discussions are other standard ways in which I assess student learning, though they do not encourage
students to assess their own learning as much as minute papers. Online quizzes on our course website
platform, Desire2Learn, provide immediate feedback to students so they and I can assess their
understanding of a small topic. These quizzes are deliberately worth little in the overall grade so that their
primary function is formative assessment. In language classes, my students take a minimum of one online
quiz per week so they can immediately see how well they can produce French based on the concepts
covered during the week. In content courses, I assign at least one online quiz per text to help me
understand how clearly students understood the assigned section of the text before we discuss it in class.
It is also an effective way to cover factual details to focus on themes and concepts during class discussion.
While assessing reading comprehension, this also opens up opportunities for more creative assignments
(such as writing like Dante) as students have more time to reflect during an online quiz than they would in
class. This also sets the tone and prepares them for alternative forms of summative assessment.
My philosophy of summative assessment is that the focus should be on giving students
opportunities to show me what have learned. Too often the focus of exams become penalizing students
for what they miss, but I believe that students engage more with the content and produce better results
when given a variety of opportunities to demonstrate their knowledge gained in the class. My recent
research and training has focused on developing alternative evaluations that go beyond the traditional
question answering or analytical paper so that students with different strengths have the opportunity to
show me what they know. In my classrooms, this presents sometimes as choices (for instance, a final
paper may be analytical or creative) or quizzes that take a variety of forms throughout the semester but
achieve the same purpose (such as writing a journal in the style of Beowulf). When setting a large
assignment (ex. a final paper, story, or research project), the work is broken into smaller segments to be
assessed at intervals along the way to ensure students are on the right track before submitting the final
summative assignment for evaluation. In language classes, providing varied opportunities for students
comes naturally to the subject as students are encouraged to draw upon their personal life and interests to
demonstrate their developing language skills. By varying the nature of writing and speaking evaluations
4

As first described by K. Patricia Cross and Thomas A. Angelo, Classroom Assessment Techniques: A Handbook for
Faculty, 2nd ed., Jossey-Bass: San Francisco, 1993, pp 148-153.

7
throughout the semester, students hopefully encounter assignments that come naturally to them and others
that force them to grow outside of their comfort zone. This is an area in which I hope to improve greatly,
especially as it pertains to evaluations of grammatical concepts on language exams. Through these
techniques, I hope to create evaluations of student learning that are encouraging and exciting rather than
punitive.
(see appendix C for examples of formative and summative assessment of student learning)

D – Assessment and Evaluation of Teaching
A major aspect of the partnership between student and teacher is assessment and evaluation of my
success as a teacher. To my mind, both the student and teacher are responsible for the success of the
student in the class. As such, routine reflection on my own teaching is essential to provide the maximum
opportunity for students to engage with the material, and formative assessment of student learning is also
an assessment of my own teaching effectiveness. I want students to feel invested in their own education
so I take surveys mid semester to understand which instructional methods work for them and which do
not. This is an effective way to adjust to their needs before the school evaluation at the end of the
semester. Through the Graduate Teacher Program, I have invited other Leads to my classroom for a
videotape consultation so that I can watch myself teaching and analyze what I see in a structured
environment, once from the perspective of the Kolb Learning Styles Inventory and once from the angle of
setting and communicating teaching goals and objectives. The more my teaching is assessed from varied
perspectives, the more I will be able to improve my teaching to reach the maximum number of students.
As a graduate student, I am frequently evaluated on my teaching as well, both by the department
and by the university. At the end of each course, the university asks students to fill out Faculty Course
Questionnaires (FCQs) that are used to compare all teachers across the campus. While my scores are
routinely aligned with or higher than department averages, I often receive feedback on these forms that
allows me to improve a course the following semester. I have also been evaluated in-person by language
coordinators in my department as a regular part of graduate student teacher training, by my dissertation
advisor and my department chair (both of whom I invited to class), by the instructor for whom I TA, and
by faculty from other departments when I was nominated for (and received) the Graduate Student
Teaching Excellence Award from the Graduate School. I have also been awarded the Best Should Teach
Silver Award in 2015 and 2016. I regularly attend teaching workshops and research ways to improve my
teaching techniques, and both assessment and evaluation play essential roles in helping track my progress.
(See appendix D for copies of university teaching evaluations and student comments)

E – Academic Professional Development
My graduate career has afforded me a multitude of opportunities to intentionally engage in
professional development that has informed my vision for my future in academia. This development can
be broken into several categories: Graduate Teacher Program Lead training and workshops, pedagogical
courses and conferences, association affiliations, and on-site experiences.
Lead training for the Graduate Teacher Program (May 2015, and May 2016, where I assisted in
the training of new Leads) provided instruction in negotiation, problem solving, pedagogy, testing and
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evaluation, program planning, and intellectual entrepreneurship. Lead training prepared me to work as an
administrative liaison between the Graduate Teacher Program and my own department. It prepared me to
lead workshops, carry out videotape consultations with graduate teachers, and lead consultative
microteaching sessions. Further participation in GTP workshops trained me in a wide range of
pedagogical approaches and prepared me to conduct Teaching-as-Research projects in my own
classroom.
As part of my professional development, I have participated in pedagogical courses and
conferences. I first enrolled in the CU School of Education to pursue my secondary teaching certificate,
but decided to pursue a career in higher education instead before I completed the student teaching and
state exam. From the School of Education, I received a wealth of practical knowledge for managing and
structuring a classroom. My course on Language and Literature Across the Curriculum has particularly
stayed with me due to its emphasis on the incorporation of reading into every subject. My courses also
instructed me in the societal impacts of the schooling system as well as educational psychology, which
was later complemented by the course in college language pedagogy and SLA required for first-semester
teachers in our French department. While in Paris, I took courses on teaching English as a foreign
language in addition to actually teaching it, so I learned about the French perspective on FLL in addition
to the American. Volunteering for a conference at CU on Language for Specific Purposes (April 2014)
permitted me to attend three days of LSP-focused talks and workshops that informed my ideas of the
ACTFL standards and how they can be deliberately applied to the classroom, particularly on the level of
communities and communication and connection. By attending the Denver Comic Con Educators' Day
(May 2015 and June 2016), I was exposed to the wide range of possibilities for the usage of pop culture
and comics in the classroom, especially since I, a) use a pop culture approach to teach medieval literature
and b) presented on how comics can be used to address ACTFL standards in second language classrooms.
Professional associations with organizations such as ACTFL, AATF, MLA and our regional
Rocky Mountain branch, and the Renaissance Society of America keep me up-to-date on both educational
and research trends. Through two years teaching at French universities and a site visit to Denver Metro, I
learned valuable information to further my knowledge of how other departments in my field structure
foreign language learning. Finally, as part of my secondary teaching program, I participated in practicum
at the bilingual Casey Middle School where I worked full-time in a sixth grade English class for a month.
This opportunity opened my mind to the potential of well-run fully bilingual education, like the one in
place at Casey.
In all, I have made a conscious decision throughout my graduate career to invest in my
professional development, both in terms of pedagogy and my role as a colleague in a department. This
practice by no means ends with the awarding of my degree. To my mind, the appeal of academe lies in the
perpetual opportunities for growth and improvement, so I am deeply committed to my continued
professional development.
(See appendix E for a list of courses, workshops, and conferences attended in pedagogy and professional
development)

F – Future in Post-Secondary Teaching
I am fully committed to pursuing a future career in teaching at the post-secondary level. I am
excited for opportunities at an institution that allow me to explore both my teaching and my research from
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new perspectives. Teaching is a priority for me as I believe the fundamental purpose of academia to
educate; this aligns with my philosophy of teaching and the importance of learning communities at the
classroom, department, and institutional levels, and beyond. As research informs my teaching, so does
teaching inform my research. My studies into Renaissance genre theory lead to a potential future senior or
graduate seminar, and my teaching of medieval literature through pop culture has sparked a conference
paper and eventual larger research project. While I am currently conducting an informal Teaching-asResearch project, I would like to formalize future projects (such as online vs in-class exams, most
effective methods for calling on students, etc.) for potential publication as well.
College students are at an age where they are beginning to discover their professional passions, so
occasions for mentorship relationships are plentiful and likely to be rewarding. Mentorship training run
through the Graduate School has been effective in my formal mentoring of a first-year MA student, and
this experience informs my interactions with undergraduate students as well. As a foreign language
teacher, I have helped many students through the process of discovering study abroad programs,
internships, and other possibilities for expanding their professional awareness. To my mind, language
classes in particular offer a unique opportunity to connect with students on a personal level as they draw
on their own life experiences and interests to demonstrate and practice their language skills. Innovative
courses and assignments allow students to show their strengths and feel they offer a valued contribution
to the class. I hope to work in a department where working relationships between faculty and students are
valued and deliberately fostered. When the learning relationship extends beyond the classroom, the
academic experience is enriched for both teacher and student.
(See appendix F for abstracts of possible future courses to teach)

G – Academic Leadership
I have learned skills valuable to my future in academe through my three formal leadership roles:
Lead for the CU Graduate Teacher Program, peer mentor for the CU Graduate School, and maître de
langue for the English Department at Université Paris 13. Through each, I not only acquired skills that
improve my own pedagogy, but I learned much about the role of leadership among peers, in particular the
importance of leading by example. By demonstrating my own investment in and commitment to research,
pedagogy, and professional development, I encouraged others to do the same, both implicitly and
explicitly.
During the final two years of my PhD, I have served as Lead for the Graduate Teacher Program
to the French and Italian Department. As part of this position, I work alongside the language coordinators
to train new graduate teachers in the department as well as provide continued support for experienced and
returning graduate teachers. This includes running consultative microteaching sessions during new
graduate student orientation week and completing non-evaluative videotape consultations with all
graduate students in their first semester of teaching. Both of these types of consultations are designed to
encourage graduate teachers to develop the habit of self-reflection on their own teaching. Facilitating
these types of non-evaluative peer consultations benefited me directly in two distinct ways: learning new
approaches to self-assessment of my teaching and developing questioning skills that lead others to probe
deeper into their own thinking (a skill that has improved my feedback/questioning practices in my own
classroom). As these new teachers often came to observe my classes as part of their pedagogical training,
I learned to better articulate my own teaching philosophy and approaches. During my second year as
Lead, this responsibility also includes training the new teacher-trainers in the GTP’s methods for
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consultative microteaching and videotape consultations that they will perform with the graduate teachers
in their own departments.
As Lead, I conducted discipline-specific workshops within my department as well as leading
workshops as part of the GTP teaching workshops series for graduate teachers from departments all
across campus. I have led three discipline-specific workshops for instructors in the French and Italian
Department, one on creating effective communicative activities (given twice because of its success and
need) and one on designing and teaching content courses for the first time. I also led a workshop in the
Teaching Strategies series for the GTP on using phone and tablet gaming technology in the classroom. By
choosing and organizing these workshops, I gave myself the opportunity to explore deeper teaching
approaches from a new perspective. Due to the positive response, the workshops are also posted on my
website (jessicajappleby.com) so that those who could not attend the workshops also have access to the
material. In an attempt to foster collegiality and teamwork among the graduate students in our
department, I organized a workshop on collaborative writing strategies during which attendees formed
groups or pairs and developed writing plans for which they will hold each other accountable. As we will
remain colleagues in our fields for our careers, it is essential to invest in each other’s research now. The
personal value of incorporating teamwork into tasks that are normally considered solitary (such as article
and dissertation writing) leads to increased productivity and decreased stress and isolation. As this fills
such a need in the department, I am implementing this program as a legacy project so that future cohorts
can develop the habit of collaborative writing as well.
During my final year, I am participating in the Graduate School’s pilot peer mentoring program.
Through mentor training provided by the CU Graduate School, I developed new skills for supporting
peers through difficulties in graduate school and for offering potential solutions to student concerns. My
mentee is a first-year MA student in the history department, and my interactions with him have taught me
the importance of interacting with colleagues from other fields to avoid becoming too insular in our own
departments. Collaboration between departments allows new opportunities for support and perspectives
on difficulties that arise. The experience has been enriching as it is both similar to and different from my
relationship with the first-year graduate teachers in my own department. While those relationships focus
on the classroom, this mentorship focuses more on the student role, especially as my mentee is not
currently teaching. I have therefore learned to connect with and help others both within and out of the
classroom context.
Before either of these positions, I served as maître de langue in the English Department at
Université Paris 13. In addition to teaching, the responsibilities of this position included training the new
lecteurs (on exchange from graduate programs in Britain, Ireland, and the US) and organizing the courses
in phonetics, oral expression, and listening comprehension. As most of the new teachers had no
experience with the phonetic alphabet, I arranged documents and packets for them that provided the basis
of their course materials. This position was a challenge due to the lack of structure and organization in the
department, therefore I learned about the importance of collaboration and collegiality within a
department. Difficulties arise with too little direction and the absence of cohesive goals for the program as
a whole. Fostering collegiality among the members of the department who work towards shared learning
objectives for their students creates a more positive experience for students and teachers alike.
(See appendix G for pedagogical workshops and collaborative writing materials)
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Appendices
Appendix A – Community Building and Inclusivity
Fren 1200 Community Project excerpt: The Epic of Hellems 141. Students wrote Beowulf-style journal
entries about their everyday lives to explore the use of kennings, hyperbolic language, and heroic imagery
in the poem. I compiled them into a single document that was shared among the class for discussion and
within the French department. Below is a small excerpt. (More available on my website
jessicajappleby.com)
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Appendix B – Teaching Experience
Fren 1200 (also available at https://colorado.academia.edu/JessicaAppleby ):

13

Fren 3110 syllabus:

14

15

Fren 2120 oral exam discussion possibilities – focus on real communication using a variety of
grammatical structures from throughout the semester:

Appendix C – Formative and Summative Assessment of Student Learning
Examples of one-minute exit papers for learning assessment in Fren 3110:

16

17
Example of Kahoot! learning assessment of Ovid guest lecture for Ital 1500:

18
Online homework quiz for Fren 2120:

19
Example of final paper choices for Fren 1200:

Example of a flipped classroom home lecture for Fren 2120:
http://screencast.com/t/YKeNPhVykz Bien Vu Bien Dit ch 9 – Le gérondif et le participe présent

20
Online reading check quiz on Dante’s Inferno for Fren 1200:
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Appendix D – Assessment and Evaluation of Teaching
Summary of all CU career FCQ scores currently available online (2008-2015) (details available for each
course at https://fcq.colorado.edu/UCBdata.htm ) :

All student comments from FCQs for Fren2120 SP2015 (originals available on request):
“The material was hard but you presented it really well and lessened the stress of having to learn so many
very tenses! Thanks!”
“By far my favorite prof that I have had! Mlle Appleby not only clarified difficult material but she was
always willing to help and work with me understanding the material. Thank you for a great
year/semester”
“This course finally allowed me to understand why different grammar rules exist and how to use them.
Jessica did a great job at teaching the material and encouraging interest.”
“I thought the scavenger hunt was a fun way to learn the vocab, and I enjoyed doing speaking exercises in
class.”
“Teacher is fun, approachable, and very helpful. Good class.”
“This class was really good for leaning grammar, and you explained things really well. Maybe a
suggestion would be to have more homework to turn in, just so we can see where we need improvement.”
“I really enjoyed the class and she was always available for extra help.”
“I really enjoyed this class and feel like I learned a lot this semester. I know my French has improved a lot
from this class!”
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Appendix E – Professional Development - Pedagogy courses, workshops, and conferences
Pedagogy courses
School and Society – University of Colorado – Fall 2005
Educational Psychology and Adolescent Development –
University of Colorado – Spring 2007
Teaching in American Schools – University of Colorado –
Summer 2007
Language and Literature across the Curriculum –
University of Colorado – Summer 2007
College Foreign Language Teaching – University of
Colorado – Fall 2007
Pedagogy for Teaching English – Université Paris 3
Sorbonne Nouvelle – Fall 2011
Graduate Teacher Program Workshop Attendance
Keeping them Awake: Student Engagement in the
Classroom (Feb 4, 2013)
Will your Teaching Portfolio Get You Hired, or Not? (Feb
11, 2013)
Engaging in Difficult Dialogues around Race and Ethnic
Diversities (Feb 15, 2013)

When Students Work Harder than You Do: Writing as a
Critical Thinking Practice (Feb 10, 2014)
Talking about Race, Gender, Ethnicity and Sexual
Orientation in the Classroom (Feb 14, 2014)
Creating a Technology Policy for Your Course (June 10,
2014)
Major Questions to Consider When Designing a College
Course (June 11, 2014)
Using Prezi to Guide Your Classroom Presentations (June
17, 2014)
Using Bloom’s Taxonomy to Frame Course Content and
Exams (June 18, 2014)
Teaching Rhetorical Analysis (Jan 8, 2015)
Lead Seminar in Academic Management, Leadership,
Pedagogy, Consultation, and Teamwork (May 2015)
Technologies for Facilitating Instruction at the Kolb LSI
Poles (June 10, 2015)
Games as Logic Machines and the following discussion:
Application to your Classroom (Jan 8, 2016)
Applying to Teaching Colleges (Jan 29, 2015)

Getting Your First Paper Published: Tips from the Trenches
(Feb 18, 2013)
What Does It Mean to Be a Good Colleague in Academe?
(Feb 22, 2013)
Teamwork, or Divide and Conquer? Facilitating
Collaboration in Group Projects (Feb 25, 2013)
Using VoiceThread in the Language Classroom (Mar 4,
2013)
Inclusive Teaching (Mar 8, 2013)
Expect the Unexpected: Handling Teaching Situations
Nobody Prepares You For (Mar 11, 2013)
Social Media in the Classroom: Principles and Practices
(Mar 12, 2013)

Presented workshop on App-Based Games for Classroom
Learning: GooseChase and Kahoot (Feb 8, 2016)
COPFFN 2016, March 12
Preparing College Teachers for the 21st Century
Higher Education Landscapes
Challenging Aspects in Course Design and
Planning
Metropolitan State University of Denver site visit (Apr 6,
2016)
Summer Article Publishing Workshop (June-July 2016)
Creating Inclusive Classrooms for Students of Diverse
Sexualities and Gender Identities (Aug 17, 2016)
Setting Up Language Students to Succeed (Aug 17, 2016)

Departmental Dialogues You Should Have to Develop
Your Portfolio (Mar 15, 2013)

Teaching-as-Research: How to Study Student Learning in
Your Classroom (Aug 18, 2016)

Pedagogy, Viewed Through the Lens of Harry Potter (Mar
18, 2013)

Getting Students to Go Beyond Google: Collaborating with
Librarians to Teach Information Literacy (Aug 19, 2016)

Exploring Cross-Cultural Differences in the College
Classroom (Feb 7, 2014)

Do You Have the Personality for Teaching? (Aug 19, 2016)
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Conferences

Educators’ Day at Denver ComicCon by Pop Culture
Classroom, May 2015 and June 2016

Language for Specific Purposes conference, CU Boulder,
March 2014

Appendix F – Future in Post-secondary Teaching
Abstract for future courses:
Political Poetry in the French Renaissance
This course, taught in French, would run as a senior seminar for French majors or as a graduate seminar
with modifications. It will explore the evolution of poetry during the French Renaissance from the
perspective of its engagement with the historico-political situation of the time. Beginning in the early 16th
century with the occasional poetry of the grands rhétoriqueurs, we will examine the move into
philosophical and Petrarchan poetry of the Pléiade, then its later fusion with political commentary by the
same group. The course will cover major Renaissance poets from this perspective, especially Marot and
Villon (as they embody the end of the rhétoriqueurs’ traditions), Du Bellay (including his political/poetic
treatise Défence et illustration de la langue française and his indictment of the Papal and French courts in
the Regrets), Ronsard (especially his evolution from the Amours to Discours des misères), and d’Aubigné
(whose Huguenot perspective on the French Wars of religion in the Tragiques serves as a counterpoint to
Ronsard’s Discours). Students will gain understanding of the changes in French poetry at this time as they
reflect a changing political landscape.

Roland through the Ages
This course will be designed as a general literature course meeting university liberal arts requirements and
therefore directed towards primarily non-literature majors and will therefore be taught in English. This
course will follow the character of Roland from his historical beginnings through the centuries to explore
how varied representations of one character can provide a unique perspective on the aesthetics and
philosophies of different time periods. Beginning with the scant historical records on the real-life Breton
count, the course will examine Roland’s mythification in the 11th century French epic The Song of
Roland. We will then move to examine Italian appropriation of the character in their Renaissance
romances Orlando Inamorato and Orlando Furioso, reading passages from both texts. A short passage
from King Lear will then provide the context for Robert Browning’s 1855 poem Childe Roland to the
Dark Tower Came, which in turn provides the inspiration for Stephen King’s contemporary Dark Tower
series and its 2017 film adaptation. The course will conclude with analyses of King’s use of Arthurian
legend that brings his gunslinger Roland Deschain full circle back to his medieval origins. The mutations
of this character Roland all rest upon the same tradition and provide an original lens through which we
can study the development of literary aesthetics over the last thousand years.
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Appendix G – Academic Leadership
Graduate teacher department workshop on Creating Communicative Activities:
http://prezi.com/j775x9392c5l/?utm_campaign=share&utm_medium=copy

Graduate Teacher Program workshop on App-based Games for Classroom Learning:
http://prezi.com/pyabfcbuef9j/?utm_campaign=share&utm_medium=copy

Graduate teacher department workshop on Collaborative Writing:
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http://prezi.com/lhp6ipirh1ho/?utm_campaign=share&utm_medium=copy

Documents for collaborative writing planning:

Curriculum Vitae :
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JESSICA J APPLEBY (ABD)
University of Colorado - Department of French and Italian
238 UCB, Boulder, CO 80309
jessica.appleby@colorado.edu (303) 709-9237
Website: jessicajappleby.com
EDUCATION
2017

University of Colorado, Boulder, CO
PhD in French - defense February 2017
Dissertation: Politics and Poetics of Epic in the French Renaissance: Ronsard, Du Bellay, d’Aubigné

2012

Université Paris 3 Sorbonne Nouvelle, Paris, France
Master in English Studies
“Mention très bien”
Thesis : Les représentations du genre dans « Dido, Queen of Carthage »

2008

University of Colorado, Boulder, CO
MA in French

2006

University of Colorado, Boulder, CO
BA in French
Thesis: Pétrarquisme et Platonisme dans « Les Erreurs Amoureuses » de Pontus de Tyard
ACADEMIC TEACHING APPOINTMENTS

2015-present

University of Colorado Graduate Teacher Program, Boulder, CO
Lead to the Department of French and Italian

2012-present

University of Colorado Department of French and Italian, Boulder, CO
Graduate Part-Time Instructor

2010-2012

Université Paris 13 Nord Département d’Anglais, Villetaneuse, France
Maître de Langues

2009-2010

Université François Rabelais, Tours, France
Lectrice

2007-2009

University of Colorado Department of French and Italian, Boulder, CO
Teaching Assistant, Graduate Part-Time Instructor
HONORS & AWARDS

2016

Best Should Teach Silver Award, Graduate School, University of Colorado, Boulder, CO, Aug 25.

2015

Best Should Teach Silver Award, Graduate School, University of Colorado, Boulder, CO, Aug 20.
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2014

Graduate Student Teaching Excellence Award, Graduate School, University of Colorado,
Boulder, CO, May 6.
PUBLICATIONS

Under Review “Ronsard’s Franciade: Political Constraints of French Renaissance Epic” is currently under
consideration at Sixteenth Century Journal.
CONFERENCE PRESENTATIONS
2016

“Using Comics for Second Language Learning: an ACTFL Perspective”, Pop Culture Classroom,
Denver Comic Con Educators’ Day, Denver, CO, June 17.

2015

“The Rebellious Epic: Subversion of Genre during the French Wars of Religion”, Society for the
Interdisciplinary Study of Social Imagery, The Image of the Rebel, Colorado Springs, CO, March 12.

2015

“Civil War and the Distortion of Virtue and Vice in d’Aubigné’s Tragiques”, Southern Humanities
Council, Virtues and Vices; Desires, Devices, Athens, GA, January 31.

2014

“Arya’s Odyssey and Aragorn’s Actium: The Modern Epic Hero in Contemporary Fantasy”,
Society for the Interdisciplinary Study of Social Imagery, The Image of the Hero, Colorado Springs,
CO, March 20.

2013

“The Heroic Ideal: Redefining Gender Representations in Marlowe’s Dido, Queen of Carthage”,
Rocky Mountain Modern Language Association, Vancouver, WA, October 10.
INVITED SPEAKING ENGAGEMENTS

2016

“The Lasting Influence of Ovid’s Metamorphoses”, guest lecture for ITAL 1500 ‘That’s Amore –
Introduction to Italian Culture’, Department of French and Italian, University of Colorado,
Boulder, CO, February 25 and October 11.

2016

“Smartphone Apps for Game-Based Learning in the Classroom”, Graduate Teacher Program,
University of Colorado, Boulder, CO, February 8.

2016

“Application to Your Classroom: Games as Logic Machines”, discussion facilitator, Spring
Conference, Graduate Teacher Program, University of Colorado, Boulder, CO, January 8.

GRADUATE TEACHER TRAINING WORKSHOP PRESENTATIONS
2016

“Collaborative Writing: Strategies for Balancing Research and the Rest!”, Department of French
and Italian, University of Colorado, Boulder, CO, September 23.

2016

“Creating Communicative Activities”, Department of French and Italian, University of Colorado,
Boulder, CO, September 9.

2015

“Developing and Teaching Content Courses as a Graduate Student”, Department of French and
Italian, University of Colorado, Boulder, CO, October 22.
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2015

“Creating Communicative Activities”, Department of French and Italian, University of Colorado,
Boulder, CO, October 16.
FELLOWSHIPS & GRANTS

2015

Graduate School Summer Fellowship, Graduate School, University of Colorado, Boulder, CO,
May 5.

2014

Department Summer Fellowship, Department of French and Italian, Graduate School, University
of Colorado, Boulder, CO, Summer.

2013

Graduate School Travel Grant, Graduate School, University of Colorado, Boulder, CO, May.
COURSES TAUGHT

CU Boulder
FREN 1010 Beginning French 1
FREN 1020 Beginning French 2
FREN 1200 Medieval Epic through the Lens of Game of Thrones
FREN 2110 2nd Year French: Grammar and Reading 1
FREN 2120 2nd Year French: Grammar and Reading 2
FREN 3010 French Phonetics and Pronunciation
FREN 3110 Main Currents of French Literature 1 – De Roland à Rousseau
ITAL 1400 / FREN 1400 Medieval/Renaissance Women Writers in Italy and France (TA)
ITAL 1500 That’s Amore: Introduction to Italian Culture (TA)
Paris 13 Nord
L1, L2, L3 phonétique de l’anglais
L1, L2 compréhension orale
L1, L2, L3 expression orale
L2, L3, M1 anglais pour non-spécialistes
Université François Rabelais
L1, L2 phonétique de l’anglais
L1 LEA compréhension orale
L2 LEA expression orale
L1, L2 anglais pour non-spécialistes
PROFESSIONAL DEVELOPMENT
2016

2015
2015
2014

Collaborative Preparing Future Faculty Network Forum. Teaching and professional
development workshops by faculty from COPFFN institutions in Colorado and Wyoming.
Boulder, CO, March 12.
Educators’ Day at Denver Comic Con, Pop Culture Classroom, Denver, CO, May 25.
Lead Seminar in Academic Management, Leadership, Pedagogy, Consultation, and Teamwork
Graduate Teacher Program, University of Colorado, Boulder, CO, May 11-14.
International Symposium on Languages for Specific Purposes, Boulder, CO, April 17-19.
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2016-present

Graduate Peer Mentor, Graduate School, University of Colorado, Boulder, CO.

2012-present

Assisted with various activities within the French Department including French Club
(evening film or cultural discussion sessions), “Bavardages” (weekly lunch conversation
practice), and Our French World (annual cultural celebration day), Boulder, CO.

2012-present

Co-Admin for the “University of Colorado Boulder French Program” Facebook page.

2014

Conference Panel Moderator/Volunteer – Second International Symposium on
Languages for Specific Purposes, Boulder, CO, April 17-19.

2013-2014

Volunteer for the Department of French and Italian table - Summer Information Fairs for
Accepted Students, June, July, and August, Boulder, CO.
AFFILIATIONS

American Association of Teachers of French
American Council on the Teaching of Foreign Languages
Modern Language Association
Phi Beta Kappa
Renaissance Society of America
Rocky Mountain Modern Language Association

English (native)

French (bilingual)

LANGUAGES
Latin (advanced)

Italian (beginner)

REFERENCES
Christopher Braider, Professor
Department of French and Italian
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238 UCB
Boulder, CO 80309
christopher.braider@colorado.edu
303-735-3964
Suzanne Magnanini, Chair
Department of French and Italian
University of Colorado, Boulder
238 UCB
Boulder, CO 80309
suzanne.magnanini@colorado.edu
303-492-8210

Carmen Grace, Language Coordinator (ret.)
Department of French and Italian
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238 UCB
Boulder, CO 80309
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